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Teachers adopted a managerial role, dictating means
of participation, activities, and distribution of time
(Chavajay, 2006). AR AAAAAAAA
M v v AAAAAAAAAAAA
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Turn taking and cold calling allow the teacher to AAAAAAAAAAAA
ensure all students azrgo%?rticipating (Chavajay, AAAAAAAAAAA
) Latino/a (6.78%) I Asian (3.39%)
Teachers asked open invitation questions, a practice I Individual (5.56%) B White (79.66%)
less commonly observed in educated Mayan mothers ’ ) .
(Chavajay, 2006). M Large Group (58.33%) " African American (10.17%)
0 Pairs / Trio (36.11%)

Each class participated in a variety of activities and in
different group sizes, allowing for repeated practice in
different modalities (Dunlosky, 2013).

"Thank you
for sitting
quietly"

Every day students repeated learning activities; this
repetition is a form of distributed practice (Dunlosky,
2013).

"l like how
Homework is only classwork not completed during Riggins
regular hours, and students are encouraged to bring raised his
books home on the weekend (Cooper et al. 2006). hand"

Recommendations for
Teachers

Recommendations for

Principals /Policy Makers
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i Allow more time in between asking a question & No HW policy for elementary schools students
= and asking students for a response to allow all =
students a chance to participate and develop .. Maintain the low teacher-student ratio with
responses B

teacher's aids

Encourage participation from all students using

random methods to select students to lead
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